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Abstract 
The concept of “culture” is viewed from a lingua-didactical position as transformation of cultural facts with original contours, 
specific content and distinctive features, such as: transformation of cultural facts relevant to the cultural approach to teaching 
foreign languages; transformation of cultural facts of the target language's country; transformation of students’ country cultural 
facts; transformation of the facts of two contacting cultures which are characteristic for the teaching of foreign social-bicultural 
competence. Relative-comparative analysis of cultural transformations is described as the teaching method for the formation of 
foreign language social-bicultural competence. 
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1. Introduction 
Since the purpose of teaching of foreign language has changed and learning the language and culture in 
indissoluble unity has become the target dominant in lingua-didactical literature, there is an incessant discussion 
about what kind of culture and what aspects of the culture of the target language's country should be taught in the 
process of studying of foreign language communicative competence and its components. There is still no 
unequivocal answer to this non-rhetorical question to date. 
The concept of “culture”, as it is known, is multi-valued, although it has not lost the functional attributes of the 
term. It is widely used in various fields of human knowledge. 
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In the lingua-didactical context the concept of “culture” is taking shape in the form of cultural fact, understood by 
Vartanov as a “sociolinguistic value having a direct impact on communicative behavior and determine the 
interpretation of information perceived in the process of communication” (Vartanov, 2009: 79). 
Considering the fact that students who study a foreign language as a linguistic specialty familiarize themselves 
with the cultural facts of the studied language with no contact, the individual ideas about this or that cultural fact are 
formed on the cognitive level. Since one of the essential cognitive actions is transformation (Neisser, 1967), the 
research seems legitimate to operate with a term such as the cognitive transformation of cultural facts. 
This article considers four cognitive transformations of cultural facts, each of which, from the lingua-didactical 
position, has a unique outline-specific content and features, namely: 
1) Transformation of cultural facts relevant to the cultural approach to teaching foreign languages; 
2) Transformation of cultural facts of the target language's country; 
3) Transformation of students' country cultural facts; 
4) Transformation of the facts of two contacting cultures which are characteristic for the teaching of foreign social-
bicultural competence. 
Social-bicultural competence is a refined version of socio-cultural competence, involving the mastery of socio-
cultural knowledge, not only about the studied language, but also the ability to speak in a foreign language about the 
cultural facts of one's own country. Let us turn to consideration of the selected topic. 
2. Relative-comparative analysis of cultural transformation 
2.1. Transformation of cultural facts relevant to the cultural approach to teaching foreign languages  
The Cultural Approach to competency paradigm involves primarily the formation of foreign-language socio-
cultural competence. The founder of the cultural studies approach to teaching foreign languages in the Russian 
teaching method is, as we know, V .V. Safonova. The basic methodological position developed by the author is 
perhaps the most authoritative among the postulates of teaching foreign language social competence in modern 
linguistics (Safonova, 1996; Safonova, 2001). 
Implementation of the cultural approach to teaching foreign languages sufficiently ensures the formation of 
foreign-language socio-cultural competence, which is a collection of general facts about the target language's 
country and the ability to use them in the process of intercultural communication (geography, political system, 
economy, climate, etc.). However, as evidenced by long-term experience and observation, as well as publications of 
recent years, the cultural studies (cultural, socio-cultural) approach is often realized in a perverted manner, due to 
the fact that it was exposed much free interpretation by many authors for a long time. In particular, some of them, 
fascinated by the idea of teaching foreign languages in the context of the dialogue of cultures and intercultural 
communication, ascribed some alien features to the process of studying foreign languages. For example, S. G. Ter-
Minasova argues that the process of learning a foreign language is nothing but “the practice of intercultural 
communication, because each foreign word reflects a foreign world, and the foreign culture: every word is the 
national consciousness view of the world” (Ter-Minasova, 2000: 25). 
It is difficult to accept this statement, because the process of learning of a foreign language cannot be identical to 
the actual process of intercultural communication. Real intercultural interaction is possible only as part of 
communicative contact with a native speaker of the studied language. Everything that happens in the classroom is 
aimed at the formation of communicative competence in the foreign language, which later may become real in the 
case of its realization in communication with a native speaker. Thus, the process of teaching foreign languages in 
general and each segment separately is not intercultural communication but language training for it is the formation 
of a complex of foreign-language skills. 
One can agree with S.G. Ter-Minasova that each foreign word reflects a foreign world, and the foreign culture; 
however, it is important to clarify that the students within the process of studying communication do not see the 
reflections of cultural facts of the studied language's country as they do not come into contact with the world of their 
operation, since it is thousands of kilometers from them. 
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In the method's cultural direction there appeared some articles which discredit the very idea of earning a foreign 
language and its culture, as they justified non-viable and sometimes openly harmful ideas. This refers, above all, to 
the concept the authors of which believe that within the process of learning a foreign language, students should feel 
the culture of the target language's country, to enter it. (Besides, forgetting to mention the need to get out of it.). In 
other words, we are talking about acculturation, meaning the process and the result of an individual's perception and 
entry into a new culture for him (Zhukova, 2013). Acculturation, as can be seen from its definition, has nothing to 
do with lingua-didactical problems of teaching foreign languages and cultures. 
2.2. Transformation of cultural facts of the target language's country  
An example of which is most clearly found underrepresented cultural facts about the target language's country 
and their natural cognitive transformation. The verbal description of the facts of a target language's country typically 
does not provide a clear enough idea about them. Graphics, videos, movies, despite their considerable lingua-
didactical potential cannot replace a contact acquaintance with the cultural facts of the studied language's country. 
It can certainly be argued that one of the most topical problems in the methodology of teaching foreign languages 
is to find a way to improve the efficiency of the process of learning the cultural facts of the studied language, to 
restart the transformation of a cultural fact into one's own cultural fact. 
The right direction to us seems to be a realistic, viable concept of studying the culture of the target language's 
country, which is being developed by A. V. Vartanov (2009). The author convincingly demonstrates that a realistic 
goal of learning social competence is fragmentary, but systematic correspondent acquaintance with the cultural 
realities of the target language's country. The author's concept with the title “Remote receptive geography”, which 
means becoming familiarized with the cultural facts of the target language's country for the students in the remote 
mode (Vartanov, 2009) deserves attention. Arguments in favor of this area seem to be quite convincing, because 
familiarizing students with the cultural facts of the target language's country is remote (non-contact). 
2.3. Transformation of students' country cultural facts 
The national culture of the students was not considered in the lingua-didactical aspect for a long time, due to the 
mistaken belief that it is not relevant to the process of teaching of foreign languages and cultures has strengthened. 
Currently, we came to the realization that the native culture of the students is essential to familiarize them with 
the cultural realities of the target language's country. The main argument in favor of this is the irresistible urge of the 
students to compare the facts of the relatively contacting cultures. Familiarizing students with the cultural facts of 
the studied language's country immediately motivates them to find an analogue in their own culture. This seems 
especially clear with the examples of everyday culture facts, i.e. the cultural realities of everyday life, which, as a 
rule, include: speech culture, leisure culture, the culture of living, the culture of food (food culture). 
For further discussion it is necessary to at least briefly describe every aspect of everyday culture.  
Speech culture. The current stage of development of Russian society is characterized by a low level of speech 
culture, which is a testament to the overall society culture decline. The rules of speech etiquette have been lost by 
the representatives of different layers of Russian society. 
The culture of living. Living conditions in Russia, especially in undeveloped regions, greatly vary from the 
conditions of life in developed foreign countries whose languages are studied by Russian students. In fairness it 
should be mentioned that the decline in the culture of communication is a dominant trend in virtually all language 
communities in the world. The culture of leisure of students in our country is not very diverse, especially in small 
towns and rural areas where, as a rule, there are no sports facilities, swimming pools, tennis courts, municipal or 
cultural institutions: museums, theaters, exhibitions, art exhibitions, and so on. 
Food culture. In modern Russia the requirements for gastronomic culture are not yet spelled out, as, for example, 
in England, where centuries-old traditions are preserved such as “five o'clock tea” or oatmeal for breakfast, in 
France, which produces more than six hundred varieties of cheese, cheese is not only and not so much a food but a 
cultural fact. 
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It has been sufficiently stated that the portrait of the everyday culture of modern Russia, in the objective 
consideration, is not very attractive. It is important to emphasize that the facts of students’ own culture are clear, 
distinct, and understandable to them and do not cause negative emotions as long as they do not match them with the 
facts of the target language's country. There appeared, if not a dead-end, then a rather complicated situation. On the 
one hand, the task of forming social-bicultural competence is the development of students' ability to speak a foreign 
language with their potential partner (a native speaker) about the facts of their national culture, on the other hand, 
they (the facts of everyday culture), are often at a disadvantage in relation to the facts of the culture of the studied 
language's country. 
Despite the apparent paradox, we believe that the most productive method of formation of foreign language 
social-bicultural competence is a comparative benchmarking analysis of the facts of relatively contacting cultures, 
resulting in the transformation of two contacting cultures which is natural to the process of mastering foreign-
language social-bicultural competence. In the conducting of the comparative analysis it seems essential to bear in 
mind the different level of studying the facts of the contacting cultures and different types of their mastering. 
Namely, the target language country's cultural facts are studied at an orientation level and receptively, and the facts 
of their native culture are studied at the intuitive-conscious level and productively. In this regard, the very nature of 
acquired foreign language competence is significantly changed – it becomes social-bicultural competence as it is 
based on studying the facts of two cultures: the culture of the target language's country and the native culture of the 
students (Baryshnikov, and Bogdan, 2015). 
2.4. Transformation of the facts of two contacting cultures which are characteristic for the teaching of foreign 
social-bicultural competence 
Studying the problems of culture in the lingua-didactical aspect has led us to the idea of teaching foreign-
language socio-cultural competence not only with the cultural facts of the target language's country, but also on the 
basis of comparative analysis of the facts of the students' native culture. This idea seems to us very productive. In 
fact, we so strongly believed in the inviolability of the registry of foreign language competence, that for a long time 
we made no attempt to analyze it from the lingua-didactical position. Traditionally, we continue to teach foreign 
language communicative competence in all its components, including socio-cultural competence, achieving 
mastering of the phrase “Washington is the capital of USA” to the highest limits of perfection, without thinking 
about in what real situation of intercultural dialogue students can use it. Was it in order to say it immediately at a 
meeting with American counterparts!? 
There was an understanding of the obvious postulate that to be an interesting conversationalist in a potential 
cross-cultural dialogue, one must be able to speak in a foreign language about the cultural facts of one’s country. In 
other words, it is necessary to master social-bicultural competencies that are bicultural in content, and receptive-
productive in the psychological nature of activities. The receptive component of foreign-language social-bicultural 
competence is implemented in remote perception and understanding of the cultural facts of the studied language. 
The productive component of foreign-language social-bicultural competence is realized in the statements in a 
foreign language on the cultural facts of one's country in the conditional or real intercultural dialogue. 
In the process of mastering foreign-language social-bicultural competence students compare the facts of everyday 
culture of their country with similar facts in the studied language. This comparison, as shown by particular research 
(Bogdan, 2013), is not always in favor of the native culture of students. Often the results of comparative analysis of 
the facts of the contacting cultures, as already mentioned, are very psychologically traumatic for the Russian 
students. There have been instances of rejection and exclusion of certain cultural facts of the target language's 
country. It should be borne in mind that the rejection and exclusion of certain cultural facts of the target language's 
country is just a result of the students' perception through the prism of their national culture. Students should be able 
to tolerate the facts of an alien culture. 
In order not to be traumatic for the students the comparative benchmarking analysis of the facts of the contacting 
cultures should have a balanced nature and must be guided by the following lingua-didactical provisions: 
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1. The process of learning a foreign language in general and the formation of foreign-language social-bicultural 
competence should not be politicized. As a general rule, we study the language and culture of the people – not the 
political elite of the country. 
2. There is a golden rule of intercultural communication in the process of mastering foreign-language social-
bicultural competence: there are no good or bad cultures, they are just different. 
3. A tolerant attitude to the facts of a particular culture is the guarantor of balance of comparative analysis. 
4. In the process of mastering foreign-language social-bicultural competence a student must prepare himself for 
equal intercultural communication, which does not suppose the demonstration of any advantages of both sides. 
5. The potential participant of an intercultural dialogue must cultivate a sense of self-esteem from the very time of 
studying in a college, not allowing the public to show lack of psychological stability, hostility, etc. 
6. In the process of mastering foreign-language social-bicultural competence the students need to know both the 
strengths and weaknesses of the cultural realities of the studied language's country, and to respond to them 
adequately. 
Thus, the content of foreign-language social-bicultural competence is balanced by the cultural realities of one's 
native culture and the target language's culture. In the process of mastering this type of foreign language competence 
the students compare and discover similarities and differences in the facts of the studied and native cultures, keeping 
a tolerant attitude to the facts of different cultures and objective comparison of cultural facts. 
3. Conclusion 
In conclusion, we notice that in the process of studying the culture of the target language's country there 
accumulated a lot of difficult issues to be resolved. Firstly, in the lingua-didactical paradigm the status of "culture" 
is not yet defined, and secondly, an effective means for students to get acquainted with the cultural realities of the 
target language's country is not developed, and thirdly, the introduction of the students is carried out mainly with the 
cultural facts of the studied language's country, which is not conducive to fruitful cooperation between partners in an 
intercultural dialogue. 
Having analyzed some cognitive transformations of cultural facts we came to the following conclusion: 
x cultural approach plays a great role in teaching foreign languages; 
x students become familiarized with the cultural facts of the target language's country mostly in the remote mode; 
x culture of the students is essential to familiarize them with the cultural realities of the target language's country; 
x the most productive method of formation of foreign language social-bicultural competence is a comparative 
benchmarking analysis of the facts of relatively contacting cultures, resulting in the transformation of two 
contacting cultures; 
x the comparative analysis of the facts of the contacting cultures should have a balanced nature and must be guided 
by some lingua-didactical provisions. 
All the above indicate that Russian lingua-didactics is to rethink the role of the concept of “culture”. The 
implementation of the concept of “cultural facts transformation” to the scientific and methodological vocabulary is 
the first step towards rethinking the role of the concept of “culture” in the lingua-didactical paradigm. 
References 
Baryshnikov, N. V., & Bogdan, N. (2015). Foreign language social-bicultural competence of a scholar. Moscow: University textbook: INFRA. 
Neisser, U. (1967). Cognitive psychology. N.Y. Appleton. - Century- Crofts. 
Safonova, V. V. (1991). Social-cultural approach to teaching foreign languages. Moscow: Higher School, Amskort International. 
Safonova, V. V. (1996). Studying the languages of international communication in the context of the dialogue of cultures and civilizations. 
Voronezh: Origins. 
Ter-Minasova, S. G. (2000). Language and Intercultural Communication. Moscow: Word. 
Vartanov, A. V. (2009). Education in Intercultural Communication in monocultural educational environment. Pyatigorsk: Pyatigorsk State 
Linguistic University. 
Zhukov, I. N. (2013). Glossary of intercultural communication. Moscow: Flint; Science. 
